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Contact Information 

 

  

Dun Manuel Attard 

Young Adult Education Resource Centre 

Triq il-Madonna tal-Abbandunati 

Wardija 

San Pawl il-Baħar SPB6351 

Tel: 21573989, 21573244 

Fax: 21573244 

Email: mrc.dunmanuelattard.rc@ilearn.edu.mt 

Website: http://sns.wardija.skola.edu.mt/ 

Calendar events: http://sns.wardija.skola.edu.mt/?page_id=4485 

https://www.facebook.com/groups/429091237113660/ 

https://www.facebook.com/groups/364451740311584/ 

 

Centre’s working hours: Monday – Friday 9:00am – 3:00pm 

mailto:mrc.dunmanuelattard.rc@ilearn.edu.mt
http://sns.wardija.skola.edu.mt/
https://www.facebook.com/groups/429091237113660/
https://www.facebook.com/groups/364451740311584/
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Mission Statement 

 

(i)  We resolve to work with all stakeholders in order to assure the highest possible standard of 

teaching and a broad education for life in a serene environment where every student is 

accepted and included. 

 

(ii)  We also aim to teach the Young Adults to be efficient citizens, self respecting and self 

supporting according to their abilities and needs. 

 

Aims of Resource Centre 

Our aims are to help the learners (i) experience curricular modules that address the vocational 

training aspect of education and (ii) facilitate transition to further education, employment or 

Day Centres, whichever is in the best interest of the learner. 

 

General Information 

3.1  Locality and Premises 

Dun Manuel Attard Young Adult Education Resource Centre at Wardija, Malta, is located in a 

former army complex set up by the British administrators for security reasons. From research 

undertaken recently, it seems that the location served as a military hospital and barracks. In 

fact, the local residents have fond memories of army personnel patrolling the area whilst 

exchanging food items and other necessities during the endless years of conflict. The Nissan 

Huts, still functional within the school premises to this day, give ample proof of the British 

presence in this area. 

Later on in years a school was commissioned to cater for learners with special needs. The 

existing ramps indicated that the school was identified to serve learners who were not always 

mobile. However, unsustainable difficulties surfaced and these learners faced too many 

problems to arrive at their destination. Notwithstanding, not all was lost and learners with 

intellectual difficulties found a new abode for their school period. Since then these premises 
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have had the pleasure of offering sterling services to these learners who arrived here from all 

over the island. 

One can fetch bus number 401 from Bugibba, in order to arrive a few meters away from the 

Centre’s gate.  Should you need further information, kindly contact Malta Transport Authority 

or the Centre’s administration. 

 

 

Point A – Scotts supermarket   

Point B – Dun Manuel Attard, Young Adult Education Resource Centre 

 

3.2  Education Resource Centre 

Dun Manuel Attard Education Resource Centre is a state school which is incorporated within 

Maria Regina College structure.  As other schools, we adhere and implement to the full the 

College and other national policies.  For more information please follow the links below: 

 http://mrc.skola.edu.mt/   

 http://education.gov.mt/en/resources/Pages/Policy-Documentation.aspx 

  

 

http://mrc.skola.edu.mt/
http://education.gov.mt/en/resources/Pages/Policy-Documentation.aspx
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PASTORAL CARE POLICY 

Multiculturalism is an everyday reality which is present in our schools as much as it is in society. 

Naturally, our Centre hosts students who bring with them an intricate melange of characters, 

perspectives, social and religious backgrounds. 

Within our Resource Centre, a culture of respect, irrespective of religious beliefs, is 

fundamental. Values such as love, trust, tolerance and forgiveness are promoted throughout 

the school. 

Holistic education is at the very core of the Centre’s ethos. Hence it is our role to provide 

careful consideration and give direction in all the aspects of children’s development: physical, 

social, psychological, moral and spiritual. Abuse of any kind is given the highest of attention and 

dealt with appropriately. Bullying of any type is not tolerated. The building of healthy 

relationships is on the other hand, given the attention it deserves. All employees in schools are 

responsible in their own right to be good role models to the learners. Good manners, ethics and 

morals should be the hallmark of their behaviour. 

In their daily task of classroom management teachers and LSAs are to do their best to involve 

pupils in setting rules, in celebrating and rewarding pupils’ achievement and in transmitting an 

aura of trust, appreciation, equality and fairness. In instances that require more careful 

facilitation, the parents, through the Head of School, should be involved so that they can 

contribute and collaborate in the mediation of such circumstances. This fosters a sense of 

security, trust and reliability. 

 

HEALTH AND SAFETY POLICY 

The health and safety of all the pupils and staff working in the Centre is of utmost importance. 

Hence we are continuously seeking to ensure a healthy and a safe environment by: 

 Equipping the school with evacuation/safety signage all around the premises; 

 Equipping the school with First Aid boxes; 
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 Installing a fire alarm system; 

 Have a nurse present on school grounds in order to meet the medical needs of the learners; 

 Equipping all teachers with a list of fire evacuation rules; 

 Rehearsing a fire drill at least once per term; 

 Appointing a class leader  Instructing some staff members regarding their duties once an 

evacuation order has been issued; 

 Installing fire extinguishers in several crucial points around the school; 

 Avoiding using electric kettles in classrooms; 

 Reporting health and safety hazards to the school administration; 

 Having most of the staff trained in First Aid rescue. 

Transport supervision, morning and mid-day break supervision is to be taken seriously by all 

those involved. It is the responsibility of each member of staff to supervise and monitor 

learner’s behaviour as from when they enter the van to when they leave.   Learners are not to 

be left unsupervised in the Center’s premises and during outings.  All PE/play equipment should 

be certified safe by the College’s Health and Safety personel. It is the responsibility of class staff 

to see that pupils are making proper use of such equipment. 

 

CODE OF BEHAVIOUR AND DISCIPLINE POLICY 

A. General Behaviour 

As members of the college and school community all learners and staff are expected to: 

 

 Represent the Centre appropriately at all times; 

 Be smart in their appearance; 

 Be considerate of others; 

 Help others who need their assistance and friendship; 

 Take care of the Centre buildings and equipment that is provided for the benefit of all; 

 Keep the school premises clean. 

B. Classroom Behaviour 
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 The learners must be prepared to work to the best of their ability and to respect their 
teachers and their peers; 

 They are to do class work and homework to the best of their ability; 

 The learners are encouraged to take a full and active part in co-curricular activities and 
projects; 

 They have a right to privacy of property – they cannot probe into or take each other’s 
property; 

 All belongings must be properly labelled; 

 Objects of value (€25) are to be kept home; 

 Prohibited items that are brought to school such as electronic gadgets and jewellery will 
be immediately confiscated and can be collected only by parents; 

 The school is not responsible for any loss of items brought to school without the school’s 
permission; 

 Electronic gadgets are only to be permitted in special cases and SMT must be notified 
under consent form; 

 Remedial action is to be taken against damaging of Centre’s property such as community 
work within the Centre. 

C. Challenging Behaviour 

Some behaviours, such as tantrums, refusal to participate, and those requiring specialized 
attention can be typical behaviours at various stages of the learners’ lives. At our Centre, we 
know that our learners may have these behaviours at some point in their development and it 
usually corresponds with times of stress.  
 
The Dun Manuel Attard, Young Adult Education Resource Centre is committed to provide its 

learners with an environment that is developmentally appropriate, stable and inclusive. Every 

effort is made to support our clients throughout their educational experience even when at 

times this may bring challenging or stressful moments. 

Main points of such policy will be distributed in classes in order to be easily followed. 

If a youngster is upset, he/she is not allowed to attend outings. 

 

Staff record on a standard template the behaviour frequency and when a client is sent home 

due to behaviour that requires specific attention, a brief report listing the ABC (antecedents, 

behaviour, consequences) is drafted. 

Our members of staff are committed in promoting positive behaviour that is supportive and 
constructive throughout the clients’ experiences at the Centre by: 
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(i) offering a safe and secure environment;  

(ii) providing an ambience that nurtures respect and trust and building up a positive relationship 

with them though boundaries must be respected; 

(iii) develop clear and simple classroom rules; 

(iv) engage them by adopting positive educational strategies; 

 (v) plan for routines and transitions; 

(vi) giving clear instructions – verbal and written; 

(vii) use of visuals – time-table, social stories etc. 

 

As a whole Centre we will also be taking a holistic approach: 

(i) which emphasises care, respect and responsibility, can be both a starting point and a result 

of an emphasis on positive behaviour. Practical manifestations of such an ethos include 

dismissal and circle time where success is celebrated; 

(ii) we will also encourage staff to support each other. Collaboration involves staff in discussions 

about behaviour, without the danger that individuals may feel that their classroom 

management skills are being questioned; 

(iii) because we appreciate the value of clarity and consistency in our clients’ lives, we are 

committed to providing an environment that is predictable. 

 

If minor (not listed below) accidents happen:  

(i) parents are informed through the contact book (contact teacher signs); 

(ii) class staff log a written report about the behaviour, where the respective LSAs, 

group teacher and lesson teacher list tentative possibilities (when possible) why the 

behaviour happened; 

(iii) the report needs to indicate any possible strategies and clearly identifies which 

worked and which did not. 
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In the eventuality that a youngster exhibits major problematic behaviours (listed below) over a 
prolonged period of time in a day and/or the intensity becomes excessive, the following 
behaviour plan will be implemented. 
 
If at any time: 
 

 Aggressive behaviour, including pushing, spitting, kicking, biting, scratching, threatening 
behaviour, pulling hair, punching and verbal abuse;  

 Disruptive behaviour, including screaming, non co-operative, running away;  

 Destructive behaviour, including destruction of property and the environment;  

 Self-injurious behaviour, including head banging, scratching and poking.  

 A youngster becomes dependent on direct teacher assistance in order to cope with their 
typical emotional needs or to prevent unacceptable behaviours. 

 A youngster displays age inappropriate tantrums. 

 Inconsistent behaviour. 

If one of the above mentioned behaviours occurs we will take the following actions in the 

interest of the student him/herself, Centre’s clients and staff:  

(i) A note is written on the contact book; 

(ii) The staff is to device a behavioural plan analysing functional and non-functional 

behaviours.  This plan must include strategies tested and to be tested.  This plan will 

eventually be circulated with the school staff in order to adopt the same approach 

by all. 

(iii) Parents are informed by phone (class staff and contact teacher in the presence of 

the Head or Senior teacher);   

(iv) Parents will also be invited to the Centre so that together we formulate the best 

behaviour plan for the youngster;  

(v) Log the behaviour frequency (class staff); 

(vi) Class staff log a written report about the behaviour, where the respective LSAs, class 

teacher and lesson teacher list tentative possibilities why the behaviour happened. 

In case that behaviour exceeds the limit and can cause harm to the student him/herself, 

students and staff members, we will take the following actions in the best interest of all. 

(i) Define the gravity of the situation; 
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(ii) Ensure that client will be in a safe environment to calm down; 

(iii) Call the parents/carers.  Depending on the situation, the latter are called to come 

and take home their son/daughter.  It might be the case that after parents/carers 

are informed the Resource Centre can provide transport and an escort in order to 

take home the student. 

(iv) The staff is to device a behavioural plan analysing functional and non-functional 

behaviours.  This plan must include strategies tested and to be tested.  This plan will 

eventually be circulated with the school staff in order to adopt the same approach 

by all. 

(v) If behaviour occurs more than twice in a week, a meeting is set up with parents as to 

formulate a behaviour plan. 

 

If learners/staff have been injured, the following procedure and reports need to be filled : 

1. Notify the Centre’s nurse. 

2. Nurse will take decision on how we are to proceed in that situation. 

3. Visit a Health Centre in order to verify injuries    

4. Fill in NI 30 – the form is obtained from Centre Secretary or the Head (which needs to be sent 

to accounts section within 10 days) 

5. Fill in health and safety report (obtained from web site). 

6. Inform in writing the Head if injury on duty leave will be availed of 

7. The Head will inform within 24hrs the DG, College Principal and EO Health and Safety. 

 

The Centre will be committed to apply the best possible strategies which will help prevent such 

behaviours. The report will take account of: 

1. any communication difficulties especially if a child is unable to express his/her needs or 

wants because of a lack of understanding or ability to use language 

2. environmental factors which may contribute to the problem. Learners may react 

negatively to noise, heat and cold or to invasion of their space. Some learners, 
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particularly children with autistic spectrum disorders, may be over sensitive to certain 

stimuli such as noise, and may therefore react by displaying challenging behaviour 

3. whether the behaviour is attention-seeking.  This begs the question as to why the child 

needs to seek attention in this way. Some children may be unable to manage a 

particular task and may be frustrated or bored. 

4. If necessary together with the staff nurse and Resource Centre Doctor we will 

investigate any medical cause or reason, such as pain, illness or sensory difficulties.  At 

this stage a psychiatrist review is necessary.  

 

 

 

 

D. Dress Code 

As a person whom learners look up to, you should dress as befits the dignity of your profession. 
You are expected to present an example to your pupils through the way you dress. Clothing 
deemed inappropriate according to Centre’s policies shall be prohibited. This shall apply to staff 
members.  
 
Sleeveless tops, spaghetti straps, low cut blouses/dresses/t-shirts/tops, shorts, see through 
material, flip-flops, low-waisted jeans/trousers and beachwear are strictly prohibited as we feel 
that these are not suitable for stuff working in our Centre and also learners. Tops must not be 
revealing, cropped or short and must not have low-cut necklines. No bare midriff are allowed 
any under circumstance. Dresses and skirts should be of knee length.      

ABSENTEEISM AND SICKNESS 

 It is expected that students attend Centre on a regular basis. Parents are to inform 
competent staff members if/or when a student is unable to attend. Failure to attend 
without proper justification even for a long period of time, SMT shall notify competent 
stakeholders to take action.  

 If a youngster is sick on two consecutive days or the Resource Centre nurse advices that 
the student is sick and is to be escorted back home due to sickness , parents are to 
forward a medical note which states that he/she is fit to return to the Centre.  A medical 
note is sufficient.  The certificate should be signed and stamped by a certified doctor. 
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THE ROLE OF PARENTS 
The College holds parents as prime stakeholders in their children’s education. Therefore it 
encourages them: 
 

 Parents are to sign on a daily basis the contact book; 

 to send their child regularly and throughout the scholastic year; 

 to ensure cleanliness of the child and tidiness of his/her belongings – school bag, 
textbooks and clothes; 

 to show interest in the child’s behavioural and scholastic progress; 

 to participate in whatever the college and school strive to do, parents’ days/evenings, 
parents’ educational/cultural programmes, school events and activities; 

 to be aware and abide by the school’s specific rules and polices; 

 to show respect and good manners towards the school’s administration, teaching and 
support teachers and employees; 

 to provide the school with any necessary documents which are needed to safeguard the 
child’s interests.  Such documents may be legal, medical records or other documents as 
requested by the Head of School or the College Principal; 

 to provide the school with accurate telephone numbers and other data as requested by 
the schools. It is also important for parents to inform the school should there be any 
changes in telephone numbers or home address; 

 to contact the school administration should any query needs to be cleared. 

 parents will be informed if and when correct behaviour fails.  

 are to contact the school’s secretary or class teacher for an appointment with the             
Head, class staff, nurse or other personnel.  An appointment can be also done through 
the contact book. 

 are not allowed to go straight to their child’s classroom without first seeking permission.  
When they arrive at premises, they are to inform the school’s secretary.  They will be 
given a visitor’s tag and asked politely to wait in the reception area. 

 are to present their ID cards when picking up pupils before the school ends. They also    
have to sign the Log-Out book at the school’s reception area. Persons other than parents 
need to produce their ID Card and a written approval from the child’s parents if they are 
to pick up children instead; 

 are to come to school and attend all school activities wearing appropriate attire. 
Clothing which advocates violence, hatred, alcohol, tobacco and drugs use, gang activity, 
sex, and other similar slogans are not permitted. 
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 100% grilled or baked chicken/ 

turkey/fish fillet.


 Grilled/baked, not fried fish patties 
made with healthy ingredients 
such as tuna, salmon, vegetables, 
potatoes.



 Boiled/poached egg.
 

 
 Pasta or vegetable salads with 

vinaigrette (using olive oil, balsamic 
vinegar, lemon juice) or with 
mustard.



 A selection of low fat/low salt dips - 
vegetable, tuna, ricotta, bean, bigilla, 
hummus.

 

HEALTHY EATING POLICY 

The Centre takes part in Frott Artna scheme.  Once a week, the youngsters are given free of 
charge fruit and vegetables, in order to promote healthy eating.  A consent form will be given to 
parents/carers in order to grant us permission to give them such fruit and vegetables.  Fresh 
milk is given free.  A hot meal is served daily free of charge.  This is provided by an outside 
caterer.  

List of Permissible Foods and Beverages 

SAVOURY ITEMS 
 


 

 

 

 

 

 

     
    SALADS AND DIPS

 Soups, made with fresh or 
frozen ingredients low in added 
fat and salt. Soups should 
include a selection of vegetables 
and pulses.



 Fresh or toasted sliced 
sandwiched bread, rolls, 
baguettes, ftira, a



selection of buns, ciabatta, 
pocket bread, pittas with 
healthy fillings1 preferably using 

wholegrain2 breads.


 Ħobż Malti - Maltese bread 
preferably wholegrain filled with 
tuna, tomatoes, onions, lettuce, 
beans, capers, olives and fresh 
herbs.


 A selection of pizzas with 

healthy toppings3, preferably 

using a wholegrain2 dough base.


 Hot dishes, such as baked rice 
and pasta and vegetable 
lasagne.



 Couscous, bulgar wheat and 
pasta dishes.


 Quiches and pies with a healthy 

filling4 and a thin layer of short 
crust pastry.



 Baked potatoes/jacket potatoes 
with healthy filling such as 
ricotta, tuna or any other 
medium/low fat cheeses.
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1 Healthy fillings or toppings can include one or more of the following: a variety of fresh or 
frozen vegetables, tuna, sardines, mackerel, salmon, chicken, turkey, ricotta, baked omelettes 
and patties, skimmed mozzarella, low/medium fat cheese, hard boiled eggs, traditional Maltese 
bigilla, beans and lentils, low fat spread, low fat and low salt dressings. 
 
2 Wholegrain products include those made with wholegrain flour, wholewheat flour, cracked or 
bulgur wheat, graham flour, wholegrain corn flour or corn meal, whole oatmeal, whole rye, 
spelt, quinoa, wholegrain rice flour. The terms ‘multigrain’, ‘stone ground’ and ‘pumpernickel’ 
do not necessarily mean that the product is wholegrain. 
 
3 Healthy toppings include tuna, sardines, mackerel, salmon, chicken, hard boiled eggs, fresh or 
frozen vegetables, cheese e.g. mozzarella, ricotta, Edam cheese, cheeselets. 
 
4 Healthy filling includes ricotta, tuna, chicken, vegetables, beans, lentils, peas. Quiches and pies 
should be eaten occasionally and portion sizes should be small. 
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 Galletti, water crackers, crackers, rice 
cakes and crispbreads, preferably 
wholegrain, low fat and low salt varieties.



 Nuts and seeds, not fried, without added 

salt or added sugars5.


 Roasted/dried beans and roasted 
chickpeas, without added salt or added 
sugars.



 Plain air-popped popcorn without added 
butter, salt or sugar.

 

 Fresh, frozen fruit yoghurts (containing 
not more than 2.5% total fat, 1.5% 
saturated fat and not more than 10% 
sugar).



 Breakfast cereals6.


 Plain qagħaq tal-ħmira.


 Individually packed buskuttelli.


 Traditional Bread Pudding.
 

• Individual fresh fruits and fresh fruit  

salads. 

• Stewed fruit with no added sugar. 

• Baked fruit without pastry and no added 

sugar. 

 Fresh fruit milkshake (with milk or 

yoghurt containing not more than 2.5% 

total fat, 1.5% saturated fat and 10% 

total sugars, and fresh fruit without 

added sugar). 

 
 
 
 
 
 
SAVOURY SNACKS                                                             SWEET SNACKS 

 
 
 

 

  

 

 

 

FRUIT SNACKS 

 

 

 

 

 

 

 

 

 
 

Sweet Snacks should not contain any trans fats (i.e. hydrogenated or partially-hydrogenated vegetable oils/fats). 
They should be eaten less often. 
 
Common allergenic foods include eggs, milk, fish, shellfish, peanuts, soya, wheat, nuts and seeds. Allergies to 
certain foods such as peanuts and peanut products, other nuts, seeds and their derivatives and shellfish can be 
acute. People suffering from a severe food allergy need to know the exact ingredients in their food since even a 
small amount of the food allergen could harm them.  
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5 Added sugars include white sugar, brown sugar, raw sugar, sucrose (referred to also as table sugar), glucose, 
glucose syrup, agave syrup, corn syrup, high-fructose corn syrup, corn-syrup solids, malt syrup, maple syrup, 
pancake syrup, fructose sweetener, liquid fructose, honey, molasses, invert sugar, anhydrous dextrose, crystal 
dextrose, hydrolysed starch. The higher up in the list these ingredients occur, the higher in ‘added sugars’ the 
product is. 
 
6 Breakfast cereals as per nutrient based guidelines (Document 5). Wholegrain varieties are good sources of fibre. 
List of Permissible Drinks 
 
 
 
 

 Still Water.


 Fresh white milk, preferably local.
 

For Primary and Secondary 
school pupils - containing: 

 
not more than 2.5% total fats. 

 
 Oat, rice, barley and other cereal 

drinks with not more than 2.5% 
total fats, 1.5% saturated fat and 
10% total sugars.



 Combinations of milk, yoghurt and 
fruit with not more than 2.5% total 
fats, 1.5% saturated fat and 10% 
total sugars.



 Hot tea with no added sugar and 
served in an insulated cup with lid.

 
 
 
 

 
 

 
N.B. Although we are going to abide by these regulations, youngsters who are very rigid in their 
diet, are excluded from this policy. 
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Data Protection Policy 
All the schools within the College commit themselves to make professional use of students’ 
data whether held electronically or in a manual form.   
 
In consonant with the Data Protection Act 2015 each school will adopt a policy which explains, 
in broad terms, how it intends to comply with this Act. The Data Protection - Schools Operating 
Procedure (March 2010) is to be used as guidelines for the setting of a standard approach to 
handling students’ personal data.  A consent form will be forwarded to the parents/carers in 
order to give us permission to use data, photos and videos. 
 
Data Protection Act 2015  
file:///F:/Scholastic%20Year%202015-2016/SDP/Policy/Data%20Protection%20Act%202015.pdf 
 
Standard Operating Procedure (March 2010) 
https://education.gov.mt/en/resources/Documents/Teachers%20Resources/Staff%20Handboo
k.pdf 
 
 

THE SCHOOL COUNCIL 

The School Council, which is elected every two years in each school, is made up of the 
President, appointed by the Minister of Education, the Head of School who acts as the 
Secretary/Treasurer, three members elected by and from the teaching staff and three other 
members elected by and from parents of youngsters attending the Centre. 

One of the main functions of the School Council is the administration of funds and assets of the 

school. On the other hand it must be noted that the School Council is not responsible and 

should not interfere in the teaching and maintenance of discipline in school. 

THE STUDENTS’ COUNCIL 

The Students Council is elected every two years.  It follows the same structure of the School 

Council and it aims to give a broader say to the students’ say.  The council is shadowed by staff 

members. 

 

 

 

Data%20Protection%20Act%202015.pdf
https://education.gov.mt/en/resources/Documents/Teachers%20Resources/Staff%20Handbook.pdf
https://education.gov.mt/en/resources/Documents/Teachers%20Resources/Staff%20Handbook.pdf
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Daily life at the Centre  

 

Pre - Admission 

Entry into the Dun Manwel Attard Young Adult Education Resource Centre in Wardija is 

accessible to students with a statement of needs, coming from all over Malta, who followed 

their compulsory educational experience in an Education Resource Centre or in mainstream 

schools.  The Young Adult Education Resource Centre continues to build on the experiences and 

achievements already gained by the students at Primary and Secondary levels whether in 

mainstream or in Education Resource Centres. It also serves as a bridge and as a centre for 

transition, where necessary, so that students can move on to further educational institutions, 

vocational training and/or employment.  We cater for students who experience difficulties that 

can be classified under the following seven broad categories: 

Intellectual disability, Specific learning difficulties, Emotional and behavioural difficulties,        

Communication difficulties, Sensory difficulties, Physical disability, Multiple disabilities. 

 

Parents and their children are given the opportunity to visit Dun Manwel Attard Resource 

Centre before being admitted. This is an important part of the admission process as it gives the 

student an opportunity to familiarize with the Centre and also enables parents to meet the 

SMT.  An appointment is made through the Transition Coordinator and school INCO.  In the 

meantime a Profile document is filled by mainstream staff/Resource Centre staff in order to 

obtain the best available information about the prospective student.  This is sent as soon as 

possible to the Centre administration. 

Prior to regular admission a transition period is worked out with SMT who plans a programme 

so that the student has a smooth transition into the Centre. 

After admission, parents are invited to come to the Resource Centre to discuss with the Group 

Teacher how their child has settled in.  This is mainly done in the first weeks of the scholastic 
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year.  Targets for the following terms within the scholastic year will be discussed and agreed 

upon during IEVPs. 

For further information on admissions you may either contact the Directorate Student Services 

– Service Manager (darlene.borg@ilearn.edu.mt) or our Resource Centre – Head of Resource 

Centre (nicholas.agius@ilearn.edu.mt). 

 

Schooling Hours 

Winter (September – May) 

9.15 - 9.30 
Circle 
time 

9.30 - 10.15 
 1st 
lesson 

10.15 - 
10.45 break 

10.45 - 
11.30 

 2nd 
lesson 

11.30 - 
12.15 

 3rd 
lesson 

12.15 - 1.15 break 

1.15- 2.00 
 4th 
lesson 

2.00 - 2.45 
 5th 
lesson 

2.45 - 3.00 Dimissal 

 

Summer (June – July) 

9.15 - 9.30 
Circle 
time 

9.30 - 10.15 
 1st 
lesson 

10.15 - 
10.45 break 

10.45 - 
11.30 

 2nd 
lesson 

11.30 - 
12.15 

 3rd 
lesson 

12.15 – 
12.30 Dismissal 

mailto:nicholas.agius@ilearn.edu.mt


20 

 

 

Curriculum followed 

The students follow a six year educational course.  They start this journey at 16 years and 

eventually leave at 22 years.  There are some students who for a reason or another do not finish 

the six year course.  If that is the case, parents are asked to inform by an email the SMT such 

decision.  The SMT together with all those involved in the education of the students commits 

itself to embark in educational projects in the best interest of the students. 

 

At the DM Attard YAERC students follow courses tailor made to their needs.  In fact there are 

three educational tracks which the student can embark on.  Track A, B and C. 

Track A and B  

These courses are more oriented on employability skills, vocational training and academic goals.  

During the first three years the students follow a curriculum based on the Princes’ Trust (XL 

programme) https://www.princes-trust.org.uk/ and the Learning Outcomes Framework  

http://www.schoolslearningoutcomes.edu.mt/en/.  After the first three years, the students are 

exposed to various learning experiences which eventually equips them with enough skills to be 

employable.   

The last three years are more academic oriented.  The system is very much similar to Secondary 

mainstream. 

Eventually throughout the third year and the sixth year the SMT discusses with the student and 

parents possible transition to other opportunities beyond the Resource Centre.  

 

 

 

 

 

 

 

https://www.princes-trust.org.uk/
http://www.schoolslearningoutcomes.edu.mt/en/
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Subjects and teacher loads Track A and B 

 

 
  A&B     A&B 

 
loads 

first 3 years - subject 
teachers   loads 

last 3 years - subject 
teachers 

 
6 Work Exposure   2 PE 

 
2 

Vocational Prep A - 
gardening   2 Computer Literacy 

 
2 

Vocational Prep B - office 
work   2 Science 

 
2 

Vocational Prep C - 
pottery   5 

Community Based 
Activity 

 
2 Art   2 Literacy 

 
1 Music   2 Numercy  

 
1 Computer Literacy   2 PSCD 

 
1 Literacy   2 Independent Living Skills 

 
1 Numeracy   2 Design and technology 

 
2 ILS   2 Music drama 

 
2 PSCD   2 Art 

 
1 Dance       

 
1 Science       

 
1 PE       

total of 
lessons 25     25   

 
          

 

Track C 

The curriculum for track C is more therapy oriented.  It aims to address through state of the art 

technology and therapies acute and profound disabilities.  The motor sensory and gross motor 

room are used.  Dance Therapy is provided to the students.  This is a six year educational path.  

The system is much similar to a Primary mainstream. 
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Subjects and teacher loads Track C 

 

  Path C 

loads six year course - "primary teachers" 

2 Pottery 

2 Independent Living Skills 

2 Numeracy 

2 Literacy 

4 Arts 

5 Community Based Activity 

3 Music 

3 Computer Literacy 

2 PE 

    

25 Number of lessons 

 

Post-22 opportunities  

During the student’s last year of schooling at our Resource Centre, several meetings are held in 

order to organize the best possible transition to post-22 opportunities.  The students and 

parents are helped out in order to choose the best possible scenario which fits to the student’s 

needs.  

 

Staff  

We are around seventy staff, made up of the School Management Team (SMT), teachers and  

learning support assistants (LSAs). We cater for around ninety five students.  

 

Staff List:  

- SMT; 

- Teachers; 

- LSAs; 
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- Resource Worker; 

- Nurse 

 

Ancillary Staff 

1. Clerk 

2. General Hand 

3. Cleaning Staff  

4. Drivers 

5. Watchman   

 

Students’ Support Services provided by DSS through College* and Health Department ** 

1. Consultant Pediatrician ** 
 

2. Transition Teacher* 
 

3. Social Worker* 
 

4. Speech-Language Pathologist** 
 

5. ACTU Team* 
 

6. Autism Support Unit* 
 

7. College Psychosocial Team* 

 

See appendix for a detailed role description. 
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The Educational Programme  

 

The programme is designed to develop the main areas that contribute towards students’ 

independence and lifelong development. These are the subjects that are currently offered at 

Dun Manwel Attard, Young Adult Education Resource Centre: 

 Numeracy 

 Literacy 

 Computer Literacy 

 Science 

 Personal Social Career Development (PSCD) 

 Independent Living Skills (ILS) 

 Community Based Activities (CBA) 

 Physical Education (P.E.) 

 Music and Drama 

 Arts 

 Design and technology 

 Office work 

 Arts 

 Gardening  

 Job Exposure Scheme (JES) 

 Therapies 

 

Community Based Activities (CBA) 

Community Based Activities (CBA) deals with broadening the learner’s ability to understand and 
interact with his/her wider environment as an active citizen. The subject’s main aim remains 
social inclusion which is defined as having valued presence and participation in society (Lemay, 
2006).  Development in this area ranges from awareness of being part of a group, such as a 
team of learners in a class, a school or various social groups, to participation in community life. 
CBA seeks to enable the learner to take one’s own responsibility within the school, home and 
community environments and attempts to give the learner an insight into the role of others in 
the wider community. CBA acknowledges the right of full participation in all aspects of 
community life and encourages learners who might face challenges in taking on active roles. 
CBA focuses on providing learners with the relevant knowledge, skills and attitudes in 
transitioning from a dependent family-oriented lifestyle to being active participants of the 
larger community. CBA aims to facilitate the development of the learners’ personal autonomy, 
giving learners a degree of independence and making learners responsible for what they do. 
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CBA also aims to make learners aware of a variety of environments and situations they might 
experience throughout their direct exposure and participation in the community.   

 
Job Exposure Scheme (JES)   
  
Vocational education and training can be an important means to motivate learners to 
participate in educational opportunities beyond school-leaving age and to develop their true 
employment potential. In this regard, the main aim of the Job Exposure Scheme (JES) is to offer 
training that can better equip the learners for the labour market and expose them to the 
necessary attitude and social competences for a gradual adaptation to the place of work. The 
JES provides learners with a wider range of opportunities to practice, engage in, develop and 
experience employability skills.  
 
General Employability Training enables the learners to take part in a variety of job placements 
throughout the year, with the aim of experiencing a variety of sectors, job settings, teams and 
styles of work. Additionally, learners who show interest to work in a specific sector or 
demonstrate potential in a particular field have the opportunity to participate in additional 
training and job placements that can further prepare them towards a career in the area. 
Through monitoring and assistance by a Job Coach, learners can further enhance employability 
skills within that specific sector. Corresponding placement tutorials also give learners the 
opportunity to practice general, transferable employability skills such as C.V. writing, 
Communication, Teamwork, Customer Care skills and related topics.  Independence skills are 
enhanced further by means of the Public Transport Training which allows learners to familiarise 
with the public transport network, how to make use of it and how to travel from one main 
destination to another.   
 
All in all, the JES is a foundation-learning scheme focusing not only on the vocational aspect but 
also on other functional skills such as communication and responsibility skills aiming at a holistic 
development of the capabilities of the learners. By mastering this training course, learners are 
enabled to be not only more productive and independent but also to have the capacity to fulfil 
their potential to be more engaged within the community.   
  
  
Office Work   
  
Office Work provides learners with the opportunity to explore an office simulated environment 
in which they are exposed to office machinery and office-related tasks. Apart from acquiring 
basic office skills such as stapling, punching and sorting learners are provided with the space to 
learn appropriate use of some of the main equipment related to such work environment. 
Additionally, learners have the opportunity to develop and rehearse office-related 
employability skills as well as transferable ones. Learners are given the necessary tools to deal 
with challenges encountered at the work place effectively. By receiving the required 
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underpinning knowledge, skills and competences learners will be more prepared to identify and 
deal with certain hazards, understand and follow rules, and work effectively in an office 
environment.   
  
Computer Literacy   
  
Computer Literacy aims to provide learners with the means to cultivate their computer 
interests, attitudes, knowledge, skills and competences required to develop the appropriate 
personal skills essential in today’s world. Autonomously or with support, the learners will use 
basic computer tools including Assistive Technology (AT) to access, manage, integrate, evaluate 
and create information. All these skills shape a proactive view regarding the role of computers 
in everyday life. Computer Literacy plays a very important role in communication, thereby 
promoting a collaborative and social learning environment. With this specialized training, the 
learners are expected to be able to use and apply the acquired knowledge, skills and 
competencies in their everyday life in order to enable them not only to increase their 
independence and raise their academic results, but also to provide learners with the 
opportunity to be successful and confident citizens.   
  
Gardening   
  
Gardening is all about cultivating an area of the ground/pots which can be transformed into a 
garden/field where several tasks can take place. Gardening sessions aim to enhance the 
student’s knowledge, skills and competences through observation and hands-on activities 
related to everything that can be found in the garden/field such as plants, trees, flowers, herbs, 
fruits and vegetables. Learners can learn how to take care of such garden produce and monitor 
their growth. Learners become familiar with a variety of gardening processes, techniques and 
tools.  While engaging in these experiences learners develop a sense of achievement and 
confidence. This also gives learners the opportunity to understand the cause and effect of living 
organisms which eventually can result in new produce. Furthermore, through Gardening, 
learners learn how to be responsible for the environment and in this way their love of nature 
will flourish. Through all of this, transferable employability skills such as teamwork, decision-
making and organisational skills can of course be introduced to and rehearsed by learners.  
  
Science   
  
Science is based on gaining knowledge about the world around us involving three strands. 
These strands include:  
  

 the Physical World focusing on: the nature of Forces, Motion, Matter and Energy;   
 the Living World incorporating the understanding of living things;  
 the Material World focusing on the composition and the behaviour of substances.   
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This subject aims at instilling curiosity and motivation to learn about the world around us. Such 
motivation will help to engage the learners to observe and experience different tasks using 
hands-on activities via multisensory approaches. Through Science learners will have the 
opportunity to plan and conduct experiments in order to see the cause and effect, - understand 
and reason through experience, and get evidence and make conclusions from acquired 
knowledge. Furthermore learners will have the opportunity to be more interest, therefore 
reflect and challenge themselves to come up with solutions; better appreciate and understand 
the world that they live in; and care for the environment. Eventually, learners will benefit from 
the skills and competences achieved while participating in hands-on activities, primarily 
experiments and outdoor activities as they will have more opportunities to continue to achieve 
and succeed and enhance their active citizenship.  
  
 
Art  
  
Arts provides  learners with the opportunity to be able to use this visual language, a non-verbal 
means of communication that involves the senses of sight and touch, and  through images and 
forms convey a multitude of meaning. Learners use colour, form, texture, pattern, line, shape 
and technology as a tool to achieve this.  Arts as a subject respects the individual capacities of 
pupils, learners’ innovation and creativity where participants follow their own passion, find 
their own answers and create their own product with guidance at times. Motivation and 
initiative, creativity and critical thinking must be the agent as to shape pupils’ thoughts and self. 
In given the opportunity to combine practicality with technological skills (when required) and 
with creativity to act as the driving force in the process of production. Arts as a subject provides 
stimulating environments that challenge learners’ minds, an educational methodology based on 
inquisitive activities and independent exploration giving learners the possibility to remember 
more and understand what and how certain results are achieved. Learning by doing proves to 
be a more effective methodology than learning by telling.   
  
Design and Technology   
  
Design and Technology is based on four strands: Electronics, Resistant Materials, Food and 
Textiles. Through Design and Technology learners gain knowledge by being involved in hands-on 
activities emphasising multisensory approaches. Multisensory approaches should be 
production processes by using adequate materials including construction materials, textiles and 
ingredients, various tools, equipment, techniques and processes,-learners enhance and improve 
their present skills while acquiring new skills. Health and safety measures are emphasised in all 
aspects of this subject. Learners may require varying degrees of assistance and support while 
handling equipment and tools in the production process. Learners will be involved in decision-
making and creation of new products through various opportunities given As a result, learners 
are challenged, to follow procedures which enhance their learning process, improve their 
confidence and self-esteem through design, creativity and technological devices.   
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Music and Drama   
  
The general appeal of Music and Drama to learners with different abilities is that they can 
engage and be involved at the front-line in situations that are fun and stimulating. Learners are 
expected to been engaged during active learning, in contexts that are alive, dynamic, and likely 
to be remembered. Communication is crucial to Music and Drama, and it is important for 
teachers to be aware of the various modes of non-verbal communication, which is expressed in 
a universal language. In Music activities, learners may reveal and express their thoughts and 
emotions through musical sounds and reactions, while in expressive Drama activities, learners 
may reveal and express their thoughts and emotions through physical gestures and facial 
expressions. Alternatively, Drama may be manipulated so that learners are required to use 
various communication skills and Drama may also provide the motivation to work on self-
expression and to organise ideas logically and concisely. One of the main aims of Music and 
Drama is to enable learners to understand their world and to exercise control over their 
environment. The creative, interactive approach advocated in Music and Drama opens up a 
world of possibility and opportunity for Entry Level learners through the provision of sensory, 
perceptual, social, emotional and cognitive stimulation. Music is a highly motivating force for 
many learners independent of their abilities. It can help to elicit responses from learners whose 
interest is often quite difficult to arouse and it is enriching and liberating for learners who find 
academic work too challenging. Appreciating music and enabling all learners to participate to 
the best of their ability in a wide range of music-making activities are key features of this 
subject. While support is very necessary, full opportunity is given to learners to actively engage 
in creating their own music. Educational drama emphasises the active process of creating a 
story with an unfolding plot. This understanding of narrative can help learners with different 
abilities to see patterns and sequences, as well as the significance and implications of situations. 
It is well recognised that learning is a social activity. We learn by sharing and refining 
descriptions of our experiences. In Drama, the teacher tries to set up situations within which 
his/her learners can discover and explore how and why people behave as they do, and thus 
learners can be helped to reflect on their own behaviour. Drama has a particular contribution to 
make which is not just exclusive to the development of communication and language but also in 
focusing on an aspect of human experience that facilitates learners in becoming better aware of 
the emotional states of others.  
  
Physical Education (PE) 

  
Physical Education develops the body’s strength and physical wellbeing as well as provides 
opportunities through which learners can improve fine and gross motor coordination, 
concentration and listening skills, self-esteem, self-confidence, creativity, the ability to 
cooperate and communicate with others, and also assists learners to identify with a healthy 
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lifestyle. Physical education promotes the holistic and helps promote learners’ health, safety 
and physical activity. Each Entry Level learner is challenged at his/ her personal level focusing 
not only on the importance of living a healthy lifestyle and how to keep the body active and 
clean from unhealthy hazards, but also on the practical inclusion and practice of fundamental 
skills such as:   
  

 basic coordination;   
 balance;  
 left and right orientation;  
 rhythm;   
 spatial and body awareness;   
 listening;   
 Concentration.   

  
It is crucial that every -learner is encouraged to gain access to all the learning being developed 
within this area, in this sense, each learner is enabled, to the full extent of his/her capacity and 
with as much help as is necessary, to experience physical activities safely and to explore a wide 
range of stimulating equipment together, with regular opportunities to practice acquired skills.   
  
Personal and Social Career Development (PSCD)   
   
“Personal  and Social Development aims at empowering individuals to develop skills that 
enhance their well-being, by identifying and developing their potential, thus enabling them to 
participate effectively in their social environment” (Abela et al., 2001). It provides learners with 
the necessary knowledge and skills to become “happy and fulfilled individuals in a healthy and 
supportive environment” (Ministry of Education, Youth and Employment, undated). PSCD seeks 
to address the inter-personal and intra-personal dynamics which shape individuals’ life. These 
skills are embedded in various topics which are covered through the PSCD sessions.   
   
Throughout PSCD lessons, particular importance is given to the development of the self, 
focusing primarily on learners’ identity and self-concept, and the development of self-esteem. 
Learners are encouraged to cultivate the necessary inter-personal skills that can help them 
develop and maintain healthy relationships with family, peers and other people they encounter 
in life. They learn how to become active listeners, develop turn-taking skills and appropriately 
respond to peoples’ feelings and needs.   
   
PSCD also looks to enhance learners’ knowledge and helps them assimilate the necessary skills 
to take care of themselves. It addresses essential issues related to healthy living, including 
healthy eating practices, engagement in physical activities, and personal hygiene. Taking care of 
oneself also entails the need to observe health and safety practices, whilst developing the 
necessary skills to identify dangerous situations. Becoming better aware of people they can 
trust, and observing safety measures in different environments are amongst the essential skills 
that help learners safeguard their well-being.   
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The transition period from childhood to adolescence, is marked by major changes “which are 
not only physical but also cognitive, emotional and moral” (Ministry of Education, Youth and 
Employment, 2005). These changes, brought about by puberty, are identified and addressed 
through the PSCD syllabus. Physical development is discussed in light of the changes 
experienced by same gender and opposite gender, followed by sexuality related issues. 
Learners are also provided with the opportunity to explore and discuss the emotional changes 
which they experience during this phase. Whilst keeping in mind learners’ different abilities, 
cognitive and moral changes are also addressed through PSCD lessons. PSCD also provides the 
opportunity for students to learn more about national and global issues, and become active 
citizens in the community.   
   
Independent Living Skills (ILS)   
  
Independent Living Skills (ILS) deals with an integrated approach that is designed to equip 
learners with a useful range of relevant, practical and transferable skills that include knowledge, 
comprehension, application, investigation, evaluation and expression in order to be develop 
independence or potential to live independently. ILS aim at developing links between diet, 
health, family support and resources which are addressed in both practical and theoretical 
contexts. Learners with different learning abilities develop basic practical abilities through direct 
learning experiences during the ILS sessions, as they seek information, investigate a range of 
choices, manage resources, self-expression, decision making and problem solving skills. Through 
ILS, learners engage in experiential learning and motivating experiences that aim towards 
attaining their full potential. ILS aims to prepare learners for life in a consumer-oriented society 
and provides a foundation for employability skills in a choice of careers such as education, 
industry and the health, social and hospitality sectors.   
  
 
Numeracy   
  
Numeracy is a fundamental area of learning. Recent research has shown that learners who do 
not grasp basic numeracy skills are more likely to encounter difficulties in their daily life 
experiences (Bynner and Parsons, 2005). Numeracy skills are thus fundamental for everyday 
life.  As a result it is crucial that Numeracy is given its due importance and that all learners are 
empowered to grasp the basic skills in Numeracy.   
  
Literacy   
  
Literacy is the ability to read, write, speak and listen for better communication with the world 
around us. Block (1997) states that literacy shouldn’t focus “on recognising basic words but on 
comprehension of the world around us”.to further their abilities and knowledge to be able to 
participate actively in community, cultural, commercial and intellectual activities. Thus, literacy 
is a tool that every learner needs to be equipped with in order to feel included in society.  It is a 
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key element in education and at the workplace. Literacy aims to provide learners with the basic 
skills that help learners to participate actively in everyday life situations, with knowledge and 
understanding.    
  
Therapies 
The Resource Centre does its best in order to tap therapies aimed for the students.  Dance 
Therapy, pottery and dog therapy are such examples. 
 

Support Resources 

 

We try to do our utmost to address the specific needs of our youngsters.  Hence we do our best 

in order to exploit the various state of the art resources which are available at our Centre. 

 

10.1 -  Nurse   

A nurse is always on premises.  He/she administers medicine according to the needs of the 

students and intervenes in first aid administration.  In liaison with the Headmaster, the nurse 

contacts other medical professionals deemed opportune in order to cater for the best interest 

of the youngster. 

 

 

10.2 - Computer Lab 

The Computer Lab is equipped with ten computers, thus giving the possibility to ten students to 

work individually in each session. Besides software that caters for students’ needs and 

computer access devices known as Assistive Technologies (AT), the computer lab is furnished 

with four touchscreen, six flat screens, All in One PC and an Interactive Whiteboard.  The lab is 

also used in order to enhance various communication programmes to reach the individual 

needs of all students.  Augmentative and Alternative Communication (AAC) aids are utilized in 

the best possible way, so that the students increase interaction. We believe that the latest 

computer technologies can facilitate both students’ and teachers’ work. 

 

10.3 – Other Labs 

Due to the new structural development, we are embellishing our Resource Centre with the 

following:  
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 A second Computer Lab 

 A Design and Technology Lab 

 A Home Economics Lab 

 A Science Lab 

 

 

10.4 -  Multisensory Room 

The studio is equipped with latest multisensory technology and gadgets designed to stimulate 

the student’s sensorial experience including, tactile, auditory and visual stimulation.  Students 

in need of such a resource, are identified by the Occupational Therapist (OT).  A programme is 

set and staff ensures that such programme is implemented in the best interest of the youngster. 

 

10.5 -  Motor Sensory Room 

The Motor Sensory studio is designed to deal with the neuro-physical aspect of the student, 

including stimulation of the individual proprioception and vestibular.  Again, students in need of 

such resource, are identified by the OT, who devices an individual based programme.  Our staff 

follows the goals of such a programme and makes sure that it is implemented. 

 

 

10.6 - SoundBeam 

SoundBeam is a touch free device which uses sensor technology to translate body movement 
into music and sound. Whatever the aim, being an interest, education, therapy or just music 
making, SoundBeam offers a fabulous way of exploring sound and music. It enables people at all 
levels of ability to express themselves creatively being solo or within a group. 
  
At our Centre, young adults are given sessions on SoundBeam, both within a group and also on 
a one to one basis. The professionals, together with the students, use cause and effect 
strategies in order to motivate and stimulate attention and movement whilst encouraging 
participation.  The main SoundBeam apparatus consists of two sound beams, four floor 
switches, speaker and a navigation button board.  SoundBeam sessions are mainly set up and 
targeted to the students’ individual needs. The main set up includes; Sound set (more than 30 
different styles of sounds, musical arrangements and pitches), Range and Trigger of sound 
beams, Sounds on switches, division of sounds and volume. By modifying programmes and 
setting up specific positions of beams, each student irrespective to ability, will be able to create 
a musical task by his/her own movements. 
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10.8 - Magibox 

This specialized resource is an interactive tool which helps students to be more engaged, 
enthusiastic and motivated when they can also learn through learn by play using touch. 
 

 

 

10.9 -  Gym (Sports Facilities) 

The Gym facility offers the students with the opportunity to experience various modes of 

physical exercises and gives a tinge of the leisure and health aspect.  

 

10.10 - Daily Living Area and Kitchen 

The Daily Living Area is an area designed to provide the individual student with the means and 

atmosphere needed to learn and/or enhance independent living skills. Apart for the ILS area, 

youngsters make use of the kitchen to engage in experiential learning through hands-on 

cooking activities. 

 

10.11- Transport  
Youngsters are driven to the Centre by a free of charge transport (mini vans and tail lift vans) 
system that ensures and facilitates their attendance to the Centre.  They are picked up from 
home at around 8 am and driven back home at 3 pm.  Transport is always under constant 
supervision by escorts (staff). 

Additionally we have two other vans (one mini van and a tail lift van), specifically for 
Community Based Activities and Job Exposure Scheme.  

 

10.12 - Classrooms Facilities 

The classrooms are of a good size and well-lit. Furthermore the availability of toileting facilities 
adjoining classrooms gives added comfort. Toileting facilities also include availability of showers 
which are used in cases of accidents.  We also have a hoist in order to be used when needed.  

Each class is equipped with an Interactive White Board (IWB), an All in One PC and desktops.  
The whole premises have internet facilities.   
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10.13 - Mid-day Meal 
A free hot mid-day meal is provided for each and every student.  Specific dietary requirements 

are prepared for those students having particular diets, such as gluten-free or liquidized food.  

When on outings, we also have the option to order a free packed lunch.  Meal times are used as 

an educational experience and appropriate table manners are given importance.  During this 

time students are encouraged to choose their favorite dish of the day.   

 

 

10.14 – Fresh fruit and milk 
Youngsters are given fresh Benna milk for free daily.  Additionally once a week, they are also 

entitled to fresh fruit, as part of the ‘Frott Artna’ scheme. 

 

 

Leisure activities and calendar of events 

 

Our Educational Programme stresses the need for extra-academic and extra-vocational 

engagements. The philosophy behind the Leisure Activities Programme claims high value to 

the creative aspect of individuals.  

The Centre seeks to mould its Educational Programme around activities or events deemed 

non-official; therefore not strictly endorsed by the Curriculum. For instance, significant 

religious, cultural or historical events are celebrated within the structure of the Educational 

Programme. 

Additionally throughout the mid-day break, the youngsters are encouraged to involve 

themselves in specific leisure activity groups.  Such an activity is aimed to further develop the 

person in a holistic way. Students are encouraged to participate in activities of their 

preference, including sport, artistic, musical and theatrical activities among others. 

An online calendar of events is available on the Centre’s website 

(http://sns.wardija.skola.edu.mt/?page_id=4485) where activities are listed and updated 

regularly.   

 

 

http://sns.wardija.skola.edu.mt/?page_id=4485
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The Centre’s Day 

The Centre has a structured programme. Students gather in the Centre’s main hall at 9.00am 

and are supervised by their respective escorts till 9.15am.   

They are guided to class by their group staff for Circle Time activity - this is held between 

9.15am and 9.40am.  Throughout this activity, communication is encouraged.  Various activities 

are held, like celebration of events, tasks and personal achievements.  The religious aspect is 

also targeted throughout this particular time.  Weather, news and attendance are also carried 

out during this session.  Mid-day break meal is chosen during this time. 

During the mid-day break students have the opportunity of participating in several activities 

which are organized by different staff members. 

For dismissal, the students are instructed to assemble in the main hall and prayers are said. The 

Head, Assistant Head or teacher in charge informs the Centre with news or updates. According 

to a timetable, once a week, a group prepares a presentation related to a particular theme.   

At 3.00pm, the students and their escorts leave the Centre with respective vans.    

  

Contact with parents, guardians and carers 

We firmly believe in team work with parents / carers.  Very often the latter are invited to join in 

school based activities along with staff and students.  The Resource Centre staff communicates 

with the mentioned above as follows: 

 Circulars 

These are issued by SMT.  Frequency depends on needs.  Circulars are also uploaded on 

website for ease of reference.  (Go on website, click on circulars and select academic 

year) 

 Monthly activities circulars 

These are issued monthly.  Parents / carers are encouraged to go through web site and 

click on circulars – calendar of events for a more comprehensive overview of activities at 

the Resource Centre.   

 Contact book 
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Contact books should be filled daily with positive outcomes of student.  Staff are also 

obliged to inform parents / carers of student’s undesired behaviours.  Parents are to sign 

daily the contact book. 

 Emails 

Parents / carers are encouraged to contact SMT either on their personals emails or 

Resource Centre generic email. 

 

 Phone calls 

Parents / carers are kindly asked to phone during break time if they need to contact 

school staff. 

 

 Social Media and Website 

Photos of activities held are uploaded on the mentioned above. 

 

 

 IEVP meetings, reviews and Parents day 

IEVP meetings are held in the beginning of the scholastic year in order to set goals.  In 

the second term parents / carers are asked to come to the Resource Centre in order to 

discuss the progress achieved so far.  During the third term a review of goals is held. 

 School Council 

Parents have the right of having 3 representatives on the school council.  Elections are 

held every two years.  Parents will be notified through circulars in due time when 

elections are to be held. 

 

 

If parents, guardians or carers request another appointment with the group staff or Head of 

School, this is normally done through the contact book or by phoning at the Centre.  
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Individualised Educational Vocational Programmes (IEVP) 

14.1 - IEVP 

The IEVP is designed to meet the unique educational needs of every student. This helps 

students to reach educational and vocational goals more easily than they otherwise would. 

IEVPs should identify the individual student’s needs in order to help teachers, parents and 

other related service providers to understand these needs and how they may affect the 

learning process. 

 IEVP development consists of observation and assessment of students in all areas in order to 

develop corresponding goals and objectives. IEVPs are regularly revised and updated. It is our 

aim to enhance the students’ full participation within the learning group. The IEVP is a tool 

which gives teachers, parents and parties involved insight to develop the students’ strengths 

and address his/her weaknesses to reach his/her potential.  

 

Co-operation with NGOs 

We seek to liaise with NGOs and other organizations for the sole aim of providing the best 

services to our students.  Such partnership is encouraged in order to better address the needs 

of the students.  

 

 

 

http://sns.wardija.skola.edu.mt/?page_id=491
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Appendix 

6.1 Resource Centre Teacher 

In addition to the Teacher’s mainstream school job description, Teachers in Resource 

Centres (Special Schools) shall be expected to fulfil the following roles and 

responsibilities: 

Supporting and / or advising teachers in mainstream schools in connection with the 

development, delivery and assessment of a student’s individual educational 

programme (IEP); 

Participating fully in the transition sessions and meetings held at the resource centre as 

well as 

in conjunction with mainstream schools; 

Contributing to professional development sessions; 

Liaising with other professionals such as Speech and Language Pathologists, 

Physiotherapists, Occupational Therapists; Educational Psychologists, Counsellors, 

Social Workers, and colleagues from other schools and resource centres; 

Together with their support staff, developing, implementing and reviewing the IEP/ITP 

of their students in class; Organising, together with the school management, IEP/ITP 

meetings for students in his/her care; 

In collaboration with the school management, participating in IEP/ITP meetings 

together with parents/guardians and other professionals working with the students; 

Ensuring that an IEP meeting is held at least annually for all students under one’s care; 

Ensuring that IEP/ITP documents are signed by them, the students’ parents/guardians, 

and school administration and that a copy of the document is sent to 

parents/guardians; 

Ensuring that students receive the services and support as indicated in the IEP 

document; 

Participating in hydrotherapy, multi-sensory, sensory integration and other sessions so 

as to ensure access to educational and personal entitlements of students; 

Ensuring that Contact Books are updated with the necessary information on a daily 

basis and that the parents’ signature is obtained; 

Involving the class in extra-curricular activities that promote inclusion in mainstream 

life; 
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On a regular basis, working with students at secondary and post-secondary Resource 

Centres to enable them to attain life skills and to apply these to real life situations at 

school, community, and other educational establishments; 

Encouraging participation in EU projects and other projects in accordance with the 

SDP targets and as agreed with the Senior Management Team. 
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6.2  Resource Centre LSA 

Supporting and collaborating with the class teacher and other colleagues. Under the 

guidance of the class teacher, assisting in the education of all pupils in class, in 

particular pupils with special educational needs so that their individual curricular 

entitlement is ensured and their learning needs are catered for; 

Participating fully in Making Action Plans sessions (MAPs); 

Together with the class teacher, developing and implementing an Individual 

Educational 

Programme (IEP) by adapting the lesson plans and resources; 

Attending IEP and Individual Transition Plan (ITP) meetings; 

Reviewing IEPs, including recording and reporting progress of such IEP implementation 

on a regular basis; 

Supporting the class teacher to prepare and write the IEP document of every student 

with a statement in class; 

Assisting in the preparation of educational materials and playing an active part in all 

the components of the instructional and educational process in class under the 

direction of the class teacher; 

In collaboration with the class teacher, participating in the observation, assessment 

and documentation process of the performance and behaviour of included learners; 

Participating in the respective individual transition programmes as students move from 

one educational level to another, from school to school, and from school to work, 

handing over to the other LSA’s and personnel all relevant information and documents 

so as to ensure a smooth transition for the student; 

Promoting an inclusive community of learners, in collaboration with Inclusion 

Coordinators, specialists, resource workers, teachers, parents, students and other 

stakeholders, where all pupils are valued and respected. This will include collaborative 

work in school and with other agencies, such as the Child Development Assessment 
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Unit (CDAU), Resource Centres, NGO’s and other educational and therapeutic 

environments; 

Participating in hydrotherapy, multi-sensory, sensory integration and other sessions, in 

schools, Resource Centres or other centres where such s ervices are available, so as to 

ensure access to educational and personal entitlements of students; 

Promoting at all times the aims, ethos and policies of the school, College or Resource 

Centre deployed in, and actively working as a member of the staff team; 

Assisting in the preparation, dissemination and use of teaching resources ensuring their 

upkeep in class, school and Resource Centres; 

Supporting student/s during activities held outside the school premises including 

experiences in the community, work places and other further and higher educational 

establishments; 

Encouraging participation in EU projects and other projects in accordance with the 

SDP targets and as agreed with the Senior Management Team. 

Personal Support: 

Supporting pupils with special needs in their personal care and hygiene needs 

including: 

Toileting - cleaning and washing, including accompanying the child to the toilet; 

undressing and dressing; cleaning, washing and showering; and changing of sanitary 

towels and incontinence pads; 

Seeing to the mobility, posture and seating needs, including lifting pupils and pushing 

pupils in wheelchairs according to Health and Safety Regulations issued under the 

Health and Safety Authority Act taking into consideration international guidelines. The 

present guidelines shall be: 

o Lifting up to 27 kilograms shall be undertaken by one Supply LSA, lifting up to 54 

kilograms shall be undertaken by 2 persons; beyond 54 kilograms, a mechanical lift is 

to be used; 

o Pushing wheelchairs: up to 45 kilograms occasionally; up to 28 kilograms frequently; 

and up to 9 kilograms as necessary146. 

Ensuring the maximum educational benefit and safety for individual pupils at all times 

by providing them with assistance during physical education, games, excursions and 

therapy sessions, as well as normal feeding during mid-morning and mid-day breaks 

and at other times as required. 

Transport-related Duties: 

Without prejudice to the obligations of the owner and driver of the vehicle concerned 

regarding the safety of passengers and the full observance of the law and regulations 
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related to transport matters, a Learning Support Assistant may be required to carry out 

transport-related duties should the requirement be indicated by the statement or by 

the Head of School or other competent authorities. In such cases, the LSA shall: 

Assist in the boarding and un-boarding of pupils on and off the transport vehicle and, 

in the case of students who are wheelchair/buggy users, put on the restraints on the 

wheelchair/buggy and also put on the passenger restraint on the students to ensure 

safety during transportation; 

Carry out transport supervision duties to and from school when the transport of pupils 

during normal school hours is necessary; 

Shall be remunerated at the established rates when supervision duties are carried out 

outside school hours. 
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6.3 - Transition Organizer 

prepare list of students who need a transition programme from secondary  

mainstream to post 16 provisions or from Education Resource Centres to other  

post 16 provisions, to adult services or employment opportunities;    

 visits schools to prepare profiles and action plans  of each student who has a  transition 

programme;  

 informs parents of students who have a transition programme about the different 

opportunities available to the student; 

 

 liaises with parents, Heads of Schools, staff and the student in order to ensure that the 

best possible choice of provisions are made available to the student;  

 

 attends and participates in transition meetings;   

 

 organises orientation visits to the different provisions for students and parents; 

 

 liaises with post 16 provisions to ensure that prospective students have the opportunity to 

attend such provisions;  

  

6.4 - Resource Worker 
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 supports classroom teachers, special educators, learning support assistants, school 

personnel and parents in the development of a variety of strategies to meet the 

individual educational needs of students; 

 

 assesses the functional needs of children, plans and manages child centred interventions 

within the home and school setting, involving families, teachers, learning support 

assistants and other stakeholders; 

 

 offers advice and implement programmes related to the physical, sensory, cognitive, 

communication and social environment of the student; 

 

 offers after school intervention programmes individually or in small groups to students 

needing more intensive intervention as an integral part of the educational programme; 

 

 optimises the child’s functional ability and independence to provide help and advice to 

children, their families, early intervention teachers, and educators in school by 

employing specific, selected and graded activities; 

 

 consults with personnel of Access Communication and Technology Unit (ACTU) and 

Autism Spectrum Support Team (ASST) in the assessment, initiation and implementation 

of augmentative/alternative communication, behaviour and social interaction 

programmes in classrooms, schools and in the community; 

 

 documents, monitors and evaluates intervention and provides assessment as well as 

progress reports on students in line with Individual Educational Plans (IEPs); 

 

 liaises with Education Officers, Inclusion coordinators (INCO), Learning Support Assistants 

and other educational staff regarding the student’s needs with appropriate intervention 

strategies as reflected in the Inclusive Curriculum project as implemented by the 

Students Services; 

 

 conducts training sessions with educational staff on differentiated strategies that can 

help all students to succeed; 

 

 provides information and advice through various methods including telephone, email, 

website and written materials; 

 

 participates in research, pilot projects and continuing staff development; 

 

 performs other duties assigned from time to time as requested by the Director Student 

Services as related to this position; 

 

 any other duties according to the exigencies of the Public Service as directed by the 

Principal Permanent Secretary; 
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6.5 - Youth Worker 

 assists young people with challenging behaviour  at school to become more aware of 

their personal, social, cultural and political skills through a process of non formal and 

informal education; 

 

 develops strategies and delivers a youth work programme with young people whilst 

building effective relationship of trust; 

 

 works in partnership with other members of staff, agencies in related fields, and 

individuals in the community to maximise opportunities for young people; 

 

 provides young people with challenging behaviour equal opportunities and encourage 

them to value learning; 

  

6.6 -  Social Worker 

The Social Worker visits our premises on a frequent basis.  Liaison is made with other instituions in 

order to safe guard the best interest of our youngsters. 

 

6.7 -  Speech-Language Pathologist 

Speech and Language Pathology Service is delivered within the resource centre by staff seconded by the 

Health division.  The SLP assigned at the resource centres works in close collaboration with the other 

staff members.  The service aims to assess and identify the students’ communication and /or eating and 

drinking difficulties, provide intervention with careful consideration of the school curriculum and students’ 

communication needs outside school environment, and to collaborate with guardians, staff of the resource 

centre and other professionals to enhance the students’ potential.   

 

 

6.8 -  Occupational Therapist 

Our OT is part of the ACTU, 

  

6.9 -  ACTU 

6.9.1  Service Objectives  
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The main areas of concern for people who contact the service are issues in communication 

and accessing Information technology. Through these difficulties learners may also be 

experiencing difficulties in accessing the educational curriculum, having problems with reading 

or writing and difficulties in controlling the environment either at home or in school or at work. 

ACTU therefore aims to provide the following: 

 An AT and/or AAC assessment service for students with physical, communication and/or 

learning disabilities; 

 

 Recommendations and implementation of assistive technology (access to technology) 

to help the student participate in home and school activities; 

 

 Recommendations and implementation of the appropriate augmentative 

communication strategies; 

 

 To provide support to carers at home or in school to implement the AAC/AT 

recommendations; 

 

 To promote the educational inclusion of AAC/AT users; 

 

 To provide specialised training to professionals in Augmentative and Alternative Means of 

Communication (AAC) and assistive technology; 

 

6.9.2 Service Offered 

 Assessment for Augmentative Communication devices. This includes low tech and high 

tech systems; 

 

 Alternative means of Computer access where the student has difficulty to access a 

computer or will have difficulty due to a deteriorating medical diagnosis; 

 

 Assessment for Environmental Control Systems such as opening doors using remote 

control devices, personal alarms systems etc.; 

 

 

 Assessment for alternative access to technology through for example, the use of 

switches; 

 

 Trial of specialised software such as educational, text to speech and voice recognition 

systems; 

 

 Support to implement recommendations both at home and at school; 

 



45 

 

 Parent and professional training. 

  

6.9.3 Eligibility to Service 

 Students with physical disabilities, complex communication needs, and students with learning 

disabilities may be referred to this service. 

ACTU has an open referral system so parents, carers, educators and professionals can make a 

referral. 

 

6.10 - Autism Spectrum Support Team 

6.10.1 Service objectives 

 

 To empower educators and parents to meet the individual educational needs of the 

child with autism; 

 

 To facilitate learning, support behavioural and social development and maximising on 

student’s abilities in mainstream and resource environment; 

  

6.10.2 Eligibility to Service 

  Students who have a diagnosis with in the Autism Spectrum. 

 


